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1  CHAPTER I INTRODUCTION  1.1  Background of the problem  English has become the most commonly used language in the world. Mosaic(2007) states that English is the native language of some 400 million people in 12 countries. Today, there are about one billion English speakers around the worlds, and the number is still growing. Based on statistics, we can see that English plays an important role around the world. Obviously, it is imperative to learn English nowadays, and Indonesia  is no exception.  Komang et al (2014) state that English is not only used for communication among people from different countries, but also it is used for providing a source of knowledge. In addition, Beacco and Byram (2003) state that English is learned by people for a tool of communication, sources of knowledge and interaction from one to another. Consequently,mastering English is necessary. In the national curriculum of Indonesia, English is a compulsory subject. In the 2013 curriculum and KTSP, English is a mandatory subject for the students from Elementary up to Senior High School Level (Kemendikbud:2013). The teaching and learning process at school is based on the curriculum. In the curriculum there are competence standards as the goal of teaching and learning process. Basically there are four skils that should be mastered by students such as, listening, speaking,reading and writing. Commonly, the English curriculum is focused on the reading skills. The basic competence of reading at senior high 
2  school based on the KTSP 2006 (school based curriculum) and the Curriculum of 2013 is  a skill to comprehend and understand the meaning of the words and sentences from the text. At this school level, there are twelve genres of texts that are learned by the students: procedure, descriptive, recount, narrative, report, news item, analytical exposition, hortatory exposition, spoof, explanation, discussion and review. In fact, the students do not reach the basic competence of reading based on the curriculum. They cannot comprehend and understand the texts well. They have many difficulties  understanding the written English form or text. Kitsch (1998) in G. Woolley (2011) defines that reading comprehension is the process of making meaning from text. The goal is to gain an overall understanding of what is described in the text rather than to obtain meaning from isolated words or sentences, and De Corte et all (2001) in G. Woolley (2011) says also that reading comprehension is understanding, gaining meaning and interpreting the text depends on a variety of readers-related, text-related, and situational factors. From those two opinions, it can be paraphrased that reading is an activity of understanding, and interpreting the meaning of certain texts, by ignoring the unfamiliar words or sentences, and the interpretation of the text  varies depending on the reader, the text and the situations that influence reading activity. Cromley and Azevedo,(2007) state that the task of reading comprehension is not something that comes easy to every student, many students struggle with this skill, especially with academic texts.  Lee Ann (2015) states that one large area of reading struggle for many students is reading comprehension.Based on interviews and observations of the teachers in a senior 
3  high school, it was found that the teachers have been using several strategies in teaching English, nevertheless teachers and students still had some problems in teaching and learning reading comprehension. In Indonesia, Suwarsih in Novri (2002:142) states that senior high school graduates who have learned English for six years, with almost 900 hours of school teaching, are unable to use English for communicative purposes.Based on the curriculum at school,it is stated in reading competence that the students are expected to understand the meaning of interpersonal and transactional written texts in the form of recount, narrative, procedure, descriptive new item, report, analytical exposition, hortatory exposition, spoof, explanation, discussion and review in daily lives contexts (Badan Standar Nasional Pendidikan, 2006:31). The teacher might also influence the students’ ability, especially in teaching reading process. From the teacher’s side, the first one is the teacher does not tell the reading purpose to the students.Therefore,they do not know the real goals of the lesson and the content of the text because the teacher does not explain about it before starting the lesson. Therefore, the students often get difficulties in comprehending the reading text for the reason that they do not have a purpose in reading.According to Sari (2008), reading is an activity with a purpose because its purpose also determines the appropriate approach to reading comprehension. The purpose of reading is guiding the reader’s selection of texts. In short, the readers must have a purpose in reading process to guide them in selection particular texts.  The next one is the teaching technique or the method used by the teacher also 
4  influences the learners’ achievement in reading.  In connection with the interview was conducted, the teacher also informed that in reading, most of students were not able to recognize the topic of the text, most of students could not find main idea and the supporting detail of the paragraph, most of students were not capable to find the synonym or antonym of the difficult words in the passage easily. In summary, referring to previous opinions, the learning strategy can be defined as all activities that were done by students to make learning catcheable, enjoyable, and valuable, thus they can cover all of the materials that they learn about the language by interviewing the teachers of senior high school, it is known that in teaching reading, the teachers use some strategies in order to achieve the objectives of learning, for instance, they use Brainstorming, Know/Want to know/Learn (KWL), and Close Reading with Text Coding. Their opinions about the strategies are varied, their opinions are like experts’ opinions ; some of them believe that Close Reading with Text Coding is good for teaching reading, and some others say that Know/Want to know/Learn strategy is an effective reading strategy and some others state that using Know/Want to know/ Learning strategy in comprehending a text is more attractive than others. Jones and Chang (2014) state that close reading enables students to deeply engage with challenging text. Through close reading , students will be able to read increasingly complex text independently,relying on what the author provides in the text to support students’ comprehension. Snow and O’Connor (2014) state that Close reading is one take on tackling the emphasis on complex text, the goal 
5  of close reading is to help students learn from complex texts indepedently and by focusing questions on information presented in the text itself versus information from outside sources. Text coding is one close reading strategy ,teachers can use in their classrooms to try and accomplish the goal. According to Pryor and Cox (2009) text coding is a way students can remember what they believe is important, focus on their thoughts and what they are reading,and text coding can help them quickly identify places, they both comprehend and places where they have questions and ideas for inquiry.  Herrel and Jordan (2012) state that KWL is an effective way to actively engage  students in exploring text and documenting the information they find because  it offers support in teaching students to learn from written text and organize their knowledge.Fengjuan (2010) also says that KWL also helps teachers keep students interested as they think about what they want to know and what they have learned (Sasson, 2008). Accessing prior knowledge and engaging learners’ interest before beginning a reading activity can improve learners’ ability to make associations, enhance understanding, and increase comprehension (Bailey, 2002: 1). Their proficiency is enhanced in setting purposes for reading, searching information from texts, organizing that information into graphic outlines, and writing summaries based on those graphic outlines (Bader, 2007). In addition, Crawford(2005) states that Know/Want to Know/Learn is a reading strategy for reminding students of what they know and drawing out their questions before they seek more understanding about a topic. Derived from experts’ opinion above, it can be elaborated that by using KWL strategy, students 
6  can activate their background knowledge about the text, in which students may be interested in reading so that it can improve students’ ability for connecting the idea in comprehending the text. However, Brown (2016) states that close reading strategy is appropriate to stimulate students’ cognitive ability, so Close Reading and KWL have similarities where they uses students’ prior knowledge for students’ reading comprehension. Founded on the first observation about teachers’ opinion and students’ reading comprehension scores that had been obtained previously, researcher thinks these problems are interested to be researched, in order to find out the best strategy that can be used as a solution to solve students’ and teachers' problems . Even if, there are many strategies used in reading, so this research iscomparing between these both strategies because  both strategies has similarities because it used prior knowledge and the most effective way to achieve deep reading comprehension. Finally, this research is conducted as entitled: A COMPARATIVE STUDY BETWEEN CLOSE READING WITH TEXT CODING AND KNOW/WANT TO KNOW/LEARN (KWL) STRATEGIES ON STUDENTS’ READING COMPREHENTION AT MAN 2 PEKANBARU.  1.2. Statement of the Problem    Reading comprehension is the process of making meaning from text. The goal is to gain an overall understanding of what is described in the text rather 
7  than to obtain meaning from isolated words or sentences. In understanding read text information students’ develop mental models, or representations of meaning of the text ideas during the reading process. There were two classes of mental models: a text-based model, which was a mental representation of the propositions of the text and a situation model consisting of what the text is perceived to be about (Kintsch1998; van Dijk and Kintsch 1983).Moreover, the task of reading comprehension is not something that comes easy to every student,many students struggle with this skill, especially with academic texts (Cromley & Azevedo, 2007). It also similar to observation and interview to the english teacher  at school, the teacher said that students found difficulties in comprehending the text especially a complex text.Then, Suwarsih (2002) states that graduated senior high school  who have learned English for six years, with almost 900 hours of school teaching, are unable to use English for communicative purposes. Moreover (Badan Standar Nasional Pendidikan, 2006), it is stated in reading competence that the students are expected to understand the meaning of interpersonal and transactional written texts in the form of recount, narrative, procedure, descriptive new item, report, analytical exposition, hortatory exposition, spoof, explanation, discussion and review in daily lives contexts (Badan Standar Nasional Pendidikan, 2006).In fact, the teachers has applied some teaching reading strategies but students’ reading comprehension are still unsatisfied.   Browne  2016 stated  that Close Reading posed a challenge as the students demonstrated significant metacognitive deficits hindering their ability to 
8  utilize the strategy. This strategy was determined to be developmental and to be used when appropriate to cognitive ability. Implications for teaching Close Reading strategies to students are discussed. Dakin (2013)  the findings  showed improvement in the students’ understanding of a text and provides implications that the teachers should evolve instructional practices to meet the needs of the common core and allow for students to become confident in reading harder texts.Moreover, Close  reading is one take on tackling this emphasis on complex texts. The goal of closereading is to help students learn from complex texts independently, to enhance their capability and by focusingquestions on information presented in the text itself versus information from outside sources(Snow & O’Connor, 2014). Text coding is one close reading strategy teachers can use in theirclassrooms to try and accomplish this goal.  Pryor & Cox (2009) text coding is a way of students can remember what they believe is important, focus on their thoughts and what they are reading, and text coding can help them quickly to identify places, to comprehend places where they have questions and ideas for inquiry.  In contrary, Close reading used to help students comprehend primary sources. This strategy causes students to read more slowly and address challenging passages (Fisher, Brozo, Frey, & Ivey, 2015). She found that there were no significant changes in reading comprehension throughout the study, but the close reading scores suggested that participants did not transfer the strategy effectively. Moreover, Greenfield stated that although in close reading, everyone can learn and benefit from revisiting a complex text but it’s understandable that not all 
9  students will understand every text or come to the understanding within the same time framework. (Snow and O’Connor, 2013) explained that close reading maybe effective in ensuring students are exposed to required content but it does not support students in learning to read the complext text.  According to Riswanto (2014) the finding showed that KWL strategy was effective in improving the students’ reading comprehension achievement. Fengjuan (2010) stated that KWL also helps teachers to keep students interested what they think about, what they want to know and what they have learned(Sasson,2008).Accessing prior knowledge and engaging learners’ interest before beginning a reading activity can improve learners’ ability to make associations, enhance understanding, and increase comprehension (Bailey, 2002). Their proficiency is enhanced in setting purposes for reading, searching information from texts, organizing that information into graphic outlines, and writing summaries based on those graphic outlines (Bader, 2007). In addition, Crawford (2005) states that Know/Want to Know/Learn is a reading strategy for reminding students of what they know and drawing out their questions before they seek more understanding about a topic.  Generally close reading and KWL have similarities in implementation such as activating students’ prior knowledge, using metacognitive and do pairs or group working activity, however Close reading is not as effective as KWL strategy.   
10  1.3 Limitation of the Study  In the point of view of the problems mentioned earlier, this research was limited to the comparison between Close Reading and Know/Want to Know/Learn (KWL) strategies on students reading comprehension in hortatory exposition text. The scope of the study was limited as follows:  For the research subject, two classes were chosen as samples of the research at MAN 2 Pekanbaru They were divided into two groups, one was for experimental group 1  and one was for experimental group 2 of the second year students of senior high school. The classes chosen based on the English teacher’s information that these classes were homogenous or the students’ capability of the two classes were equivalent and taught by the same English teacher.  The research was conducted at senior high school. The population of this research was the second year students of senior high in academic year 2016/2017. Two classes were used as samples of this research by using cluster sampling. Gay (2000) states that cluster sampling randomly selects groups (not individual) that have similar characteristics.  1.4 Purpose and Objectives of the Study  The purpose of this study is to compare students reading comprehension between those who are taught by Close Reading strategy and Know/Want to Know/Learn (KWL) strategy. Here are the objectives of the study: 
11  1. To found out the effect of students’ reading comprehension before being taught between an experimental group 1 and an experimental group 2 at MAN 2 Pekanbaru. 2. To described the effect of students’ reading comprehension before and after being taught by using Close Reading Strategy of the experimental group 1 at MAN 2 Pekanbaru. 3. To explained the effect of students’ reading comprehension before and after being taught by using KWL Strategy of the experimental group 2 at MAN 2 Pekanbaru. 4. To compared the effect of students’ reading comprehension after being taught between experimental group 1 and experimental group 2 at MAN 2 Pekanbaru.  1.5   Research Question These were some questions that were going to be answered by conducting this research: a. Were there any  effects on the students’ reading comprehension before being taught between Close Reading strategy and KWL of the eleventh grade at MAN 2 Pekanbaru? b. Were there any  effects on students’ reading comprehension before and  after the use of Close Reading Strategy of the eleventh grade at MAN 2 Pekanbaru? c. Were there any significant effects on students’ reading comprehension 
12  before and after the use of KWL strategy of the eleventh grade at MAN 2 Pekanbaru? d. Were there any significant effects on students’ reading comprehension comparing between the use of Close Reading strategy and KWL Strategy of the eleventh grade at MAN 2 Pekanbaru?  1.6. Significance of the Study   This study is aimed to give significant learning experience to the students that are the participants of this research specifically, and other students that are concerned with reading generally, expectantly this strategy can help students to improve their reading comprehension ability, because Close Reading with Text Coding strategy and Know /Want to Know/Learn (KWL) strategy clearly give beneficial input to the students’ reading comprehension. This study was conducted to find out the difference of using Close Reading with Text Codingstrategy and Know/What to Know/ Learn (KWL) strategy in reading comprehension and it was conducted at MAN 2 Pekanbaru. Apparently, this study offers a meaningful research finding for others teachers those who were interested in this field or other teachers that might be inspired to use this strategy in different skills in the future.  1.7. Rationale for the Study Present day, each student should have reading skills, because by having the skills, students are able to comprehend the individual sentences and the 
13  organizational structure of a piece of writing. They could also comprehend ideas, follow arguments, and detect implications. Not all students know most of the words in the text, but they could also determine the meaning of unfamiliar words from the context. In summary, having reading skills students could quickly extract the important point for the particular task they were asked to complete. However, students come from different in educational backgrounds, family, interest, motivation and ability. In addition, those differences influence their reading skills. Nevertheless, great teachers were able to anticipate that difference in the classroom as far as they know their students well, and they are wise to choose the activity that could be used through process of teaching and learning. Even if it realized consciously that none was good strategy for teaching reading, but good teachers could find an appropriate strategy for each reading text, so that, students had various activities to break the obstacles in reading.  Concerned with  relevant research which was conducted by Riswanto and friends (2014) entitled The Effect of Using KWL (Know, Want to Know, and Learned) Strategy on EFL Students’ Reading Comprehension Achievement; there was a fact that most of the Secondary School students were still low in comprehending reading texts. Therefore, the main objective of this study was to see whether the use of KWL (Know, Want to Know, and Learned) strategy was effective in improving the students’ reading comprehension achievement in learning English as a Foreign Language. The finding showed that the KWL strategy was effective in improving the students’ reading comprehension achievement. The effectiveness was indicated by the result of the Stepwise 
14  Regression formula that the contribution of KWL strategy on students’ reading comprehension achievement was 70.5%. Hamdan (2014) from the College of Languages and Translation, Al-Imam Muhammad Ibn Saud Islamic University, Kingdom of Saudi Arabia examined the effectiveness of the KWL-Plus strategy on the performance of the Jordanian Tenth Grade male students in reading comprehension. The findings indicated that the experimental group of the public schools scored higher on the reading comprehension post-tests than their peers did in the control group. The researcher concluded that the strategy was effective in improving the reading comprehension performance and recommended that the strategy should be integrated into the English curriculum of the Jordanian schools. Previous research evidently proves the influences of Close Reading with Text Coding and Know/Want to know/Learn (KWL) strategies toward students’ reading comprehension, and it can be used as the rational reasons to use Close Reading with Text Coding and Know/Want to Know/Learn strategies find out the differences on students reading comprehension at MAN 2 Pekanbaru, in order to provide the appropriate strategies to extend students’ comprehending.  1.8. Definition of Key Terms Below is a definition of the key terms of this study: 1. Reading Comprehension  Nunan (2003:68) defines reading comprehension as a fluent process of readers, combining information from a text and their background knowledge 
15  to build meaning. Dealing with both experts’ opinions, reading comprehension is defined as a process of understanding and delivering the messages of what reader read by uniting it with what he or she already knows about the topic. 2. Hortatory exposition text  A hortatory exposition text is a type of written (or spoken) text which explains to the readers (or listeners) that an issue should or should not happen by presenting one side of an issue with one-side argument to persuade them. It contains facts, opinions, reasons, and ideas (Nurhayati: 2014).It means, to strengthen the explanation, the writer needs some arguments as the fundamental reasons of the given idea. In other words, this kind of text can be called argumentation. Hortatory exposition text can be found in scientific books, journals, magazines, newspaper articles, academic speech or lectures, research report etc. 3. Close Reading with Text Coding Sisson and Sisson (2014) says that put it into words stating that close reading deals with the power of deconstructing text into its constituent parts as a means to come to a deeper understanding and more finely honed interpretation of the text as a whole. Close reading can be an effective method of reading comprehension practice when it is implemented appropriately into the classroom. 4. Know/Want to know/Learn strategy  Crawford (2005) states that Know/Want to Know/Learn (KWL) strategy is a strategy for reminding students of what they know and drawing out their 
16  questions before they seek more understanding about a topic. K-W-L (Ogle, 1986) is an instructional reading strategy that is used to guide students through a text. Students begin by brainstorming everything they Know about a topic. This information is recorded in the K column of a K-W-L chart. Students then generate a list of questions about what they Want to Know about the topic. These questions are listed in the W column of the chart. During or after reading, students answer the questions that are in the W column. This new information that they have learned is recorded in the L column of the K-W-L chart.(http://www.nea.org/tools/k-w-l-know-want-to-know-learned).    
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